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Introduction: \Welcome to Laser Intermediate!

Laser Intermediate is designed to make your job as easy and
stress-free as possible. To this end, it's worth spending a few
minutes reading this introduction to see what the course
provides you with in terms of materials, and how it is structured.

Components

Let's ook at each of them in turmn,
the Laser Intermediate Student’s Book

* This starts off with a two-page fun quiz to introduce your
students to the course, and to familianse them with the
Student's Book.

* There are sixteen topic-based units, Each contains the

following sections;

» Get warmed up!: a short warm-up and lead-in to the
topic

* Reading: developing key reading skills

» Dictionary Corner: focusing on topic-based lexs and
beico-grammar from the reading text

» Grammar |: focusing on one key grammar point

» Listening: developing key listening skills

* a second Dictionary Corner: usually focusing on patterns.
collacations, word formation or phrasal verbs

» Grammar 2: focusing on another key grammar
paint

» Soundstation: focusing on phonetic production and
reception

» Speaking: developing key speaking skills

+ Use your English!: revising, consclidating and building on
language from the unit within a Cambridge FCE Use of
English task-type

> Writing: developing key writing skills

» Get Ready to Write: working towards the production of
a camposition

* Homework sections throughout the Student’s Book indicate
when and which Workbook exercises should be assigned,
Further information regarding this is grneen in the Teachers Book

* After every two units, there is a 2-page revision section.

* At the back of the book, there are |6 Composition Planners
{one for each unit), unit by unit role-play activities, a list of
phrasal verbs, a list of key collocations and patterns and
irregular verbs.

the Laser Intermediate Teacher's Book

The Teacher's Book contains:

* detailed guidelines for teachers on how to use the material in
the Student’s Book mast effectively, including what to write On
the Board, and sections entitled Errors To VWatch Out For and
Background Information within the notes,

* 3 key to all exercises with additional explanation of answers
where appropriate.
* a choice of addidonal tasks based on the exercises in the unit,

which can be used to expand the lesson according to time
available.

* the tapescripts for all listening activities
* the Workbook Key
* the Test Book Key

Each unit of the Teacher's Book begins with a Target Language
section, which presents the language areas to be covered in the uni
and should be referred to closely by the teacher when planning the
lessan. The teaching notes for each exercise should be read through
when planning the lesson and consulted throughout the lesson
where necessary, The teacher may choose to omit certain parts of
an activity (eg a follow-up task), depending on the time available and
the needs of his or her students. The Additional Tasks are mainly fun,
communicative activities designed to consclidate an aspect of
language that has just been covered, Again, the teacher can choose
to use some, all or none of these with their class depending on time
constraints and student needs.

the Laser Intermediate Grammar Bank Booklet

* This contains all the grammar presentation for the course
It is a reference guide for both the teacher and the students,
and is written in language that the students will be able
to understand.

* The order of presentation follows exactly the order aof
Grammar Points in the Student’s Book.

the Laser Intermediate Test Booklet

This contains:
* | & Unit Tests

* Term Test | (units 1-5), Term Test 2 (units 6-10), Term Test 3
(units | 1-16)
* End-of-course Final Test




the Laser Intermediate Workbook

* This follows the grammar, vocabulary and writing syllabus of
the Student's Book exactly and is designed to further practise
and consclidate the work done in the Student’s Book,

* All Workbook exercises are designed so that they can be
assigned for homework,

* The structure of the Workbook is as follows:

* Dictionary Corner: consolidating the lexis and lexico-

: grammar of the first Dictionary Carner section of the

‘ Studert's Book

= Grammar |: consolidating the grammar of the first
Grammar Point Section of the Student’s Book

» Dictionary Corner: consolidating the lexis and lexico-
grammar of the second Dictionary Corner section of the
Student’s Book

» Grammar 2: consclidating the grammar of the
second Grammar Paint Section of the Student’s Book

» Writing: consclidating the skills developed in the Wiiting
Section of the Student’s Book

* There are revision sections after every two units of the
Workbook. After units 1.4, 6, 10, 12 and |4, these are out

of 20 or 25 and focus on the grammar and lexis of the previous
two units. After units B and |6, the revision section is out of 50
and focuses on all grammar and lexis from the previous 8 units,

the Laser Intermediate Quiz

the class cassettes and CDs

* These cantain all the listening activities for the Student’s Boole
* The CDs contain exactly the same material as the cassettes:

| very much hope you and your students enjoy Laser
Intermediate as much as | enjoyed writing it. If you or your
students have any comments or questions about the course,
please feel free to contact me through the publisher. | would
love to hear from you.

Have a great school year!

Malcolm Mann
Athens, Greece

* This section is designed to be a fun introduction to the course,
and to help familiarise students with the Student's Book.

Either ask studerts to do the quiz individually or in pairs.

* Encourage them to do the quiz as quickly as they can.You may
wish to make it a competition, with the winning student/pair
getting ten points, the next student/pair to complete it getting
nine points, and so on,

You may wish to read through the questions first with students
10 ensure understanding,

Welcome To Laser!
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The Weird and the Unexplained Un|t

larget Language

P * Go through the possible headings for the stories with
students, explaining any words they are unfamiliar with
(eg witnesses).

* Ak students to read the article in more detail this ime and
to decide with their partners which heading is the most
suitable for each story.

* Check answers orally and/or by writing themn on the board,
getting students to justify their choices and give reasons why
the other headings are unsuitable.

SR e S R el SRS NS

* Ak them to think of something weird (eg aliens, a dream they B » Ask different students to read the sentences aloud,

once had, a type of music). explaining any unfamiliar vocabulary (eg colleagues,

* Ak them if they've ever had any weird experiences. community, vanished) as you go along,

* Elicit ary synonyms they know for weird and write them on the * Pause after each sentence to give students time to jot down
board (give them the first letter or two of the words if they're their answers. (They should refer back to the text if

”i‘i the Board * Check answers orally and/or by writing them on the board,

Get warmed up!
Aim: to introduce the topic of strange experiences through Additional Task
personal responses ® Choose one student from each pair in the class and assign
him / her the role of one of the people in the stories (eg
Jirmry Carter, Chrstepher Davis, one of the flight attendants.
etc).

* Tell the other students in the pairs that they are going to play
the role of reporters and interview their partner about their
strange experience.

* Give students a few minutes to prepare their roles (i.e. those
playing the pecple in the stories should refamiliarise themsebies

- " Wiite the key structures for answening the questions on
the board:

® Elicit what I'd is a short form of (| would) and why it is used
here (because it refers to an unreal event, Le. the answers are

'_iwm} y 4 Eye : with the information about themselves' and those playing the

X m students a short time to discuss the questions in pairs or reporters should note down the questions they want to ask in
q in small groups. their interview.

# Address the three questions to the class as a whole and elicit * Ask students to cary out the interviews with books clased,

answers from different students, while you monitor them closely.
_ * Give feedback on students' performances, pointing out general
strengths and weaknesses.

3 * Ask one or two pairs 1o come to the front of the dass to
Mim: to give practice in reading for gist perform their rale-play.

* Ak students to look at the pictures and elicit suggestions as :
to what the text they are going to read might be about. ‘Additional Task
" * Read (or ask a student to read) the title and introductory * Ascign one of the four stories to each pair of students.
- sentence of the text and explain any vocabulary students * Ask them to come up with a logical explanation for what

are unfamiliar with (eg fearless, investigates). happened in the story they have been given.
- * Ask students to read the text as quickly as possible and * Taking each story in turn, ask one student from each pair to
match the four stories to the pictures. (Tell them they explain to the rest of the class what 'really’ happened, ~

shouldn't read every single sentence word for word to find
the arswers. Explain that they will have anather chance
later on to read the text in more detail.)

2 Check answers arally andfor by writing therm on the board,

* When each pair has spoken, take a class vote on which was the
most believable explanation for each story




Unit@

Dictionary Corner Additional Task
Aim: to introduce and practise vocabulary on the topic of * Write the following on the board:
mysteries * On the Board

* Ak students 1o do the exercise in pairs,
* Check answers orally and/or by writing them on the board,

* Ask students to complete the missing halves of the sentences
as imaginatively as possible, using the correct tenzes.
= Ask different students to read out their answers,

B * Elicit the answer to question | and write it on the board as
an example:

* On the Board
Errors To Watch Out For
* Students often use the wrong adjectival form, eg scared
instead of scary, frightened instead of frightening, IT they make

this mistake, point out that the ed forms are used to describe * Ask students to complete the exercise on their own,
people’s feelings and the other forms to describe things, = Check answers to 2-6 orally andfor by writing them on the
experiences and situations. board.

Homework

Past simple and past continuous
Aim: 1o consolidate students” understanding of the functions
and usage of the past simple and continuous tenses

D ¢ Go through Grammar Bank 3 on pages 45 and 6 of the
Grammar Bank booklet with students, drawing their
attention in particular to irregular verbs in the past simple,
the emphatic past simple and the different uses of the past
simple and past continuous forms.

* Mgk students to do this exercise on their own and then

compare their answers with their partner's, " .
Ask students to i
* Check answers orally and/or by writing them on the board. (3 2 8 . look at the picture and say what they think |

= Elicit the simple past tenses and present participles of the |
verbs sif, see, feel, find, run, hear and write them on the
board:

* On the Board

18



Unit@

* Ask them to complete the exercise, working with their Additional Task
partrier if necessary. * Write the following words on the board and ask students to
* Check answers orally andfor by writing them on the board, match themn to the speaker who used them when describing

their strange experience;

Dictionary Corner

Aim: to introduce and practise collocations
P * Explain that in English certain words are used together

Listening * \Write the following on the board and ask students to fill in
Aim: to give practice in listening for location the gaps in the semences with the appropriate adjectives:
D  Eiicit the place each of the pictures shows. > Ont

a" Explain to students that they are going to listen to four

. E:-q:lamﬂ'vat even though the three adjectives have similar
meanings, they cannot be used interchangeably to describe

people talking and have to match the experence described these nouins.
with the picture (a. b, ¢.d or e) that shows where it took v Adediiesito dia ;
place, :
: * Check answers orally andfor by writing them on the board,
* Play the recording once, ; , I :
* Check answers orally andfor by writing them on the board, F‘Mmmm foe iy

P * Give students a couple of minutes to read through the

questions. B * Explain any vocabulary you think students will have a
* Make sure they understand that only one out of the three problem with (eg woods, panic, clap).
answer chm:eslﬁ correct for each question. * Ask students to complete the exercise individually or in
* Play the recording agan, pairs.
* Check answers orally andlor by writing them on the board, * Check answers orally and/or by writing them on the board,

and elicit why the other answer choices are wrong (eg 3c
- we don't know that the dock broke because they looked
at it. It could have been a coincidence).

* Elicit ideas as to what the meaning of the dream could be.

19



Unit@

* Ask students to tell you about any strange dreams they Additional Task
have had and invite interpretations from other members of = ‘\Whrite the following on the board:
the class.

* Ask students to make three sentences about themselves
using some of the information on the board and either used
to or would, g When | was younger, | used to f didn't use to [
would { wouldn't eat worms,

* Tell students they are going to describe some dreams (real or
imnaginary) and should try and use some of the phrases from
exercise 1 in their descriptions,

. Ak Eﬂ.d'l student 1o take a PiECE of paperand write down the Soundstation
first sentence, which should set the scene for the dream. Aim: to give practice in producing the sounds /i/ and /i

* They then pass the piece of paper on to the person next to =i : N

e Wirite the following words from Soundstation in Uit | on the
il Dbt e T T oiowe D sowd, Bt the difierances Sronunciation betuween the:

* The pieces of paper get passed around until each student has i i,
added something to them all.

* Asgk each student to read out the dream they have in front of
them.

A cfa-ﬂv.-:.n".'?m.-:; =/

P * Explain to students that they are going to play a game.
e . * Go round the class in turn,When it is a student’s turn,
e he/she secretly writes dawn one of the words from the list.
T * Then, hefshe says a sentence aloud, starting with What an
incredible and finishing with the word that has been written

Grammar 1 down. For example, What an incredible feeling.
Used to and would * The rest of the dlass vote for which word hefshe said, If the
Aim: to introduce used 1o and would to refer to the past whole class votes for the right word, the student gets 10
paints, If one student wates (incorrectly) far, say, filling', the
B * Go through Grammar Bank 4 on page 7 of the Grammar student wha said the sertence only gets 9 points, etc. Every
Bank booklet with students, drawing their attention in student who votes for the correct word gets five points.

particular to the difference in usage between the two and
the negative and question forms of used to,

* Ask students to do the exercise in pairs and to underline
the mistakes in the incorrect sentences. Speaking

* Check answers orally and/or by writing them on the board,  pim: 16, introduce used to and would to refer to the past
eliciting the mistakes in the incorrect sentences.

* Students keep their own score, and the winner is the
person with the rmost points at the end of the game.

P * Ask ane or two students to briefly describe the two pictures.

= Ask students to read through the phrases for Students |
and 2 and say whether any of them were used just now by

the students who spoke,
* Tell themn they are going to listen to two students describing
P * Make sure students understand that they shouldn't change the pictures and should tick any of the phrases they hear.
the form of the word given in any way. * Play the recording once and again if necessary.

* Ask students to do the exercise on their own,
* (heck answers orally and/or by writing them on the board.

i}



P * Ask students to note down what they think pictures c-f show:
* Check answers orally and/or by writing them on the board.

Background Information
* The Yeti {alsa known a3 the Abominable Seowrndn) is savd to be a lorge,
hairy creature that lives in the highest mounitoms of the Himalayas.

B * Ask students to discuss the pictures in pairs while you
menitor them closely. You may wish to have one stident
describing a picture while the other students listen.

* Give feedback on the performances in general

D * Explain to students that they are going to have a
comversation with their partner bazed on the infermation
on page |68,

* Allocate the roles of Friend A and Friend B for each pair
* Give them a couple of minutes to think about their roles
and write the following phrases on the board;

* Elicit which phrases might be used by Friend A and which
by Friend B.

* Give students about five minutes to do the role-play activity,
using some of the phrases on the board if they want, while
you go round the class monitoring,

Use your English!

Aim: to familiarise students with a Use of English task type,
using language covered in the unit so far

* Elicit what the photo is of (a military ship) and read through the
introductory part of the report with students, making sure they
understand the words cose, experiment and location.

* Ask a student to read the first line of the text, ignoring the gap
for the moment, then elicit the meaning of ©____ out’ (= 'did).
You may need to explain the word invisible.

* Ask students to read the rest of the text. filling in the gaps with
words they have met in the unit so far: (Ask them to try to
work out the meanings of any words they don't know as they
read rather than ask you.)

* Check answers orally and/or by writing them on the board.

* Elicit suggestions as to what really happened to the ship,

Unit@

* Tell students they are going to recount a weird event (either
real or unreal) to the class,

* Give them five minutes to note down a few details of the
event.

* Ack different students to recount their weird event.

* ‘When they have finished, other students can ask them some
questions about it to try and work out whether or not it was
true.

* For each one, take a class vote on whether it was true or false,
before the narrator reveals the answer,

ve lanpuape

Aim: to give students practice in using descriptive language
D * Explain to students that it is important to use a variety of
words when they write in order to make their writing
interesting to read.
* Bxplain that they are going to find words in the list that have
a similar meaning to those in | - & and write them in the
appropriate bow
* Do number | with them as an example, telling them to find
any words in the list that involve the action of saying.
* Ask them to complete the rest of the exercise individually
or in pairs.
* Check answers orally and/or by writing them on the board,

* Tell students they will have to describe the things you say in
one word without using the words good, bad, big or small
(i.e. using synomyms of these adjectives from the previous
exercise),

* Say the following and choose different students to give you an
adjective: the weather today; English homeworl; the last English
COrmposition you wrote; pizza; the Loch MNess Monster;

4 mosquita,

2



Unit@

P * Tell students to choose an appropriate word from excercise
| to complete each gap.Verbs from boxes | or 2 may need

to change form.
* Check answers orally and/or by writing them on the board,

H

omework

Get Ready to Write

Aim: to prepare students to write a short story

P * Choose different studerts to read a paragraph each of the
story.
* Elicit the answer to question |.
* Ask students to do guestions 2- 10 either individually or in
pairs.
® Check answers crally and/or by writing them on the board.

B * Mike sure students understand that they must include the
wiords given at the end of the compaosition they are poing
to write.

® Ack students to spend a few minutes making notes in
answer 1o these questions, which will farm the basis of their
composition,

* Ga through the questions eliciting ideas from different
studerits.

P * Ask students to go 1o their Composition Planner on page
153 and give them about five minutes to write a brief plan
for their story.

* Ask students to shut their books,

= Ask themn to write down the following words that have come
up in the unit, paying particular attention to spelling:
1 disappear 2 creature 3 weird 4 ghost 5 deep 6 scientist
7 great 8 horrible @ scared 10 odd

* Ask students to swap their answers with their partner and
mark them,

* Check answers by writing them on the board.
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Units 1 - 2 Revision

You may wish to use this section in any
~ of the following ways with your class:

-

% Warn students a few days in advance that they should revise
- the language from units | and 2.
. * Go through the instructions for each exercise first, making
- sure students understand what is required of them.
 * Give them approximately thirty minutes to complete the
- exercises in test conditions.
. * Either collect students’ books and mark the tests yourself,
- handing them back the following lesson or; alternativety,
go over the answers in the same lesson and ask students
10 swap books with their partner and mark each other's work.
 * The total number of marks for this test is 49 and the following
. should be taken as a rough guide to students’ performance:

As a test n
B

40 and over: Brilliant!

30 and over: Not bad

between 20 and 30: Could be better
- wnder 20 Should be better

} As homework

* Assign all of the exercises after Units | and 2 have been
completed.

* Alternatively, you may want to assign exercises |, 3 and 4 after
Unit | has been completed and exercises 2, 5,6 and 7 after
Unit 2 has been completed.

- * Go through the instructions for each exercise when you assign
them, making sure students understand what is required of
them.

* You may want to ask students to do this section without
referring back to the units at all,

' Check answers in class orally and/ar by writing them on the
board.

As classwork

* You may wish to use exercises from this section as
_swpplementary material, when, for example, you feel that
-acertain language area needs more work,

¥ Select the exercises which you feel best suit your students’
needs and assign them either as pairwork or to be done
dlone,

% Check answers orally and/or by writing them on the board.
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